
 

 
A Message from the Superintendent of Schools/CEO: 
 
This document provides guidance to Central Okanagan Public Schools’ educators as you prepare to support 
our 23,000 students and their families. To change the education system from in-person to remote delivery is a 
monumental task and will require each of our amazing and talented professionals to adapt and innovate in 
order to make it happen. We will all work and learn together to make the necessary changes because together, 
we can do this! 
 
It is important to emphasize the need to go slow to ensure that we are doing the right things and that we don’t 
overwhelm staff, students or families. In Phase 1 (March 30 - April 3rd) we asked all staff to connect with 
students and families. This was done to reestablish relationships and to assess student and family situations. 
There was also an opportunity to connect with each other, so that planning could begin. In Phase 2 (April 6th - 
April 9th): as we begin the transition to remote learning, teachers will work in teams supporting each other in 
their own learning as they figure out how to do this along with their students. In Phase 3 (after April 13th) 
teachers and support staff will become more fully engaged in remote learning with students. 
 
The Ministry of Education direction, along with considerations from The First Peoples Principles of Learning, 
the OECD Principles of Learning, and trauma-informed practices inform and serve as the foundation for this 
framework. The district has activated a variety of supports and resources to assist educators with this 
transition. To access these supports, educators are invited to email education.support@sd23.bc.ca for 
assistance and support in creating continuity of educational opportunities. 
 
Be safe, take care of each other, and practice physical distancing, 
 
Kevin 
 

One of the principles guiding the approach to education in response to COVID-19 is providing continuity of 
meaningful educational opportunities for all students. In order to achieve this, students will be supported with 
opportunities that allow for a variety of learning experiences to develop literacy and numeracy skills, support 
social, emotional and physical well-being, and continue their studies as they develop their understanding of the 
big ideas in content areas across the curriculum. This will be done while considering the diverse circumstances 
our families are in and working alongside them to ensure that what is asked of them and their student is 
responsive to their needs. 
 

https://www.sd5.bc.ca/Documents/Continuity%20of%20Learning-planning-guide-for-teachers.pdf
http://www.fnesc.ca/wp/wp-content/uploads/2015/09/PUB-LFP-POSTER-Principles-of-Learning-First-Peoples-poster-11x17.pdf
https://drive.google.com/file/d/128KYGZKV8urGTCgn2zdvYD2xoSG98jdt/view?usp=sharing
https://mytrainingbc.ca/traumainformedpractice/


 

These learning opportunities will enable students to further develop their competencies 
and support their understanding of the big ideas outlined in the BC curriculum, despite circumstances that have 
interrupted usual school attendance and in-person learning.  Primary considerations for Central Okanagan 
educators as they collaborate and support each other with learning designs for their students are:  

● focusing on the health, wellbeing, safety, and connectedness of students through regular teacher 
communication and support; 

● prioritizing planning by focusing on learning standards (curricular competencies and content) that have 
yet to be explored in order to determine what students will be able to know, do, and understand through 
the lens of the concept-based and competency-driven curriculum;  

● creating flexible learning plans where all students have the opportunity to succeed; 
● communicating learning plans and activities to families on a weekly basis so that families have flexibility 

to support their students without overwhelming them; 
● connecting with individual students weekly (individual contact will vary by grade level); 
● organizing learning activities in a way that aligns with student access to digital resources and tools;  
● continuing to meet the needs of students with diverse abilities through a collaborative consultation 

approach where Student Support Services, enrolling and non-enrolling educators, students, and 
parents are involved in the decision-making process and education of their student; and 

● collaborating in teams (in and across schools) to create and maintain a quality learning environment for 
individuals and groups of students and to ensure that students are not overwhelmed by learning 
requests from multiple educators. 

 

Working Alongside Families: 
Considering each family and their capacity and comfort in being more involved in their student’s learning will 
support student success.  For some, experience and circumstances will allow them to quickly adapt, while 
others could become easily overwhelmed. It is important to connect with students and families to understand 
each student’s situation while creating appropriate learning opportunities. As students are being provided 
opportunities to actively engage in their learning, educators can be responsive to student needs by providing 
students specific, and clear direction around the targets for learning and engaging students in feedback about 
how they are progressing towards those targets.  
 
Guidelines for Learning Engagement: 
The creation of remote learning opportunities should involve a blend of real-time engagement with students 
and also involve learning opportunities and resources that students can engage with on their own time without 
direct teacher engagement.  The balance of these activities may look differently at primary, intermediate, 
middle, and secondary.  Educators are invited to use their professional discretion in designing learning that is 
responsive to the needs of their students, including determining the balance of learning activities and the pace 
of learning so students and families are not overwhelmed. It is possible that the balance of learning will 
fluctuate in response to our evolving understanding of student and family needs and not remain static from 
week to week.  Continuing to connect with students and families to adapt as we move forward will help to 
ensure that learning is a positive experience, is flexible to individual circumstances, and is manageable for 
both families and students.  
 

http://www.sd23.bc.ca/ProgramsServices/StudentSupportServices/Pages/default.aspx#/=


 

Teachers should also consider establishing a balance between connecting with individual students and 
connecting with small and/or larger groups weekly to personalize and differentiate learning, sustain a sense of 
belonging, and build collective knowledge. 
 
 

Grade Levels Making Learning Manageable - Curriculum and Hours of Learning 

Primary Curriculum Guidelines: 
Teachers should consider: 

● designing competency-based learning experiences, with a focus on literacy 
and numeracy learning standards. 

● including families and students in the planning and scheduling of their 
learning, and focus on opportunities that promote a sense of belonging and 
emotional wellbeing. 

● An average of 3-5 hours of learning activities per week.  This is meant 
as a guideline.  Educators will differentiate in response to individual 
student and family needs.  

Intermediate Curriculum Guidelines: 
Teachers should consider: 

● designing competency-based learning experiences, with a focus on literacy 
and numeracy learning standards,and with opportunities to incorporate 
science and social studies outcomes through cross-curricular learning. 

● including students in the planning and scheduling of their learning, and 
focus on opportunities that promote a sense of belonging and emotional 
wellbeing 

● An average of 5-8 hours of learning activities per week.  This is meant 
as a guideline.  Educators will differentiate in response to individual 
student and family needs. 

Middle Curriculum Guidelines: 
Teachers should consider: 

● designing competency-based learning experiences, with a focus on core 
mathematics, language/literacy, science and social studies curriculum 
outcomes. 

● including students in the planning and scheduling of their learning, and 
focus on opportunities that promote a sense of belonging and emotional 
wellbeing. 

● co-planning with other educators to approach the design of learning 
cross-curricularly to maximize learning time and avoid overwhelming 
students and families.  

● Elective teachers are encouraged to collaborate with each other around 
the big ideas and learning standards of their subject(s) and/or connect with 
colleagues across disciplines to explore interdisciplinary approaches to 
engaging students (e.g. inquiry-based approaches and design thinking 
processes, etc.). 



 

● An average of  8 - 10 hours of learning activities per week across all 
subjects.  This is meant as a guideline.  Educators will differentiate in 
response to individual student and family needs. 

Secondary Curriculum Guidelines: 
Teachers should consider: 

● designing competency-based learning experiences, with a focus on 
specified and core courses required for high school graduation, including 
English (and French Language Arts), Social Studies, Mathematics, 
Sciences, and Languages. 

● including students in the planning and scheduling of their learning, and 
focus on opportunities that promote a sense of belonging and emotional 
wellbeing. 

● co-planning with other educators to approach the design of learning 
cross-curricularly to maximize learning time and avoid overwhelming 
students and families.  Educators are encouraged to collaborate together 
to create cohesive learning experiences based around big ideas of multiple 
subjects for students.  

● Elective teachers are encouraged to collaborate with each other around 
the big ideas and learning standards of their subject(s) and/or connect with 
colleagues across disciplines to explore interdisciplinary approaches to 
engaging students (e.g. inquiry-based approaches and design thinking 
processes, etc.).  

● An average of 10 - 12 hours of learning activities per week across all 
subjects.  This is meant as a guideline.  Educators will differentiate in 
response to individual student and family needs. 

 
 
Assessment and Reporting Information: 
 
Student progress in relation to each required area of learning will be assessed according to the following 
Ministry of Education Direction: 
 

● teachers will prepare year end report cards for each student for June; 
● teachers are empowered to determine a final grade/assessment for each student based on work 

completed to date and the assessment of learning opportunities that students are able to participate in 
over the coming months; 

● the evaluation of learning taking place after the suspension of in-class instruction should be in relation 
to a smaller selection of learning standards which students are able to complete at home;  

● assessment practices should continue to align with the District’s Principles of Assessment Policy (506). 
 

 
 
 

http://www.sd23.bc.ca/Board/Policies/Section%205%20%20Instructional%20Programs/506.pdf


 

 
Key considerations offered by these resources are synthesized in the chart below as they relate to the OECD 
principles of learning and are provided to ensure that our shared efforts promote a continuity of quality learning 
experiences across Central Okanagan Public Schools.  These considerations for the design of learning are 
aligned with the Ministry of Education direction while connecting to research about how students learn best.  
 
 

OECD Principles of Learning Explanations and Examples 

Emotions are Integral to Learning 

How might we ensure that relationships and 
well-being take priority over assignments and 
behavioral compliance? 
 
How might we wrap around our students and 
families who need it most? 
 
How might we ensure that each student feels 
noticed, heard, and valued? 
 
How might we foster a sense of hope at this 
time? 
 
How might we create meaningful, manageable, 
and quality remote learning with a focus on 
connections and community? 
 
How might we create a space and time so we 
can offer students a way to connect if there is 
something they need help with or there is 
something they are worried about? 

We (must) recognize this is an emotional time for all, 
especially for students who have difficulty in expressing 
themselves. We need to meet students where they are and 
provide them with social and emotional safety. 

This could include: 
● Individual check in’s (How are you doing/feeling? What 

do you need? How can I help?)  
● Morning meetings  
● Normalizing, acknowledging, and naming feelings  
● Gratitude circles 
● Share and celebrate learning successes with others 
● Collaborative opportunities to make connections with 

partners, small groups, and whole class/community 
● Assignments to socially connect with others, including 

extended family (write a letter, interview a family 
member, play a song or learn a song together, or dance 
off, etc.) 

● Practicing growth mindset  
● Mindfulness practices (4-square breathing, yoga…) 
● Art therapy (have students express their feelings in 

non-verbal ways - draw a picture, create a video...) 

https://www.sd5.bc.ca/Documents/Continuity%20of%20Learning-planning-guide-for-teachers.pdf


 

The Social Nature of Learning 
How might we create points of connection 
between students and ourselves, and between 
student and student? 
 
How might we create opportunities to 
collectively knowledge-build?  
 
How might we create opportunities for students 
to learn together in pairs, in teams, and as a 
whole class? 
 
How might we schedule regular contact with 
our students? 
 
How might we ensure that our students aren’t 
feeling alone? 

As we continue this time of social distancing, and/or 
self-isolation, we are missing out on interacting with both 
family and friends. This is extremely hard on our social 
nature, therefore, the more educators can incorporate peer 
interactions into the students’ learning opportunities, we 
will all achieve more emotional wellness. 

This could include:  
● Group chats 
● One-on-one conferences with teachers 
● Interviews 
● Acts of kindness 
● Collaborative partner and group work 
● Morning check-ins  
● Gratitude/ knowledge-building circles  
● Peer feedback 
● Fun and collaborative challenges 

Assessment for Learning 
How might we clearly share the learning 
targets and success criteria with our students 
so they can set learning goals and find 
evidence to show how they are growing their 
competencies and understandings? 
 
How might we co-construct criteria with our 
students so they are clear on the learning 
targets they are striving for?  

How might we help our students build from 
their strengths? 

How might students use a variety of reflection 
tools to clarify their thinking and learning?  

How might students co-create criteria to create 
understanding of what a quality reflection looks 
like and sounds like? 

How might we give students tools to make 
their thinking visible to others? How might we 
document student thoughts and questions and 
use that to guide next steps in learning? 

Teachers will prioritize which learning standards are most 
important and can be learned from home, with particular 
emphasis on the development of a student’s literacy, 
numeracy, and core competencies. 

This could include:  

● Student self-assessment to encourage ownership of 
learning 

● Weekly, students set learning goals and reflect on their 
success and next steps 

● Learning maps to guide learning goals 
● Virtually conference with students to determine where 

they are in their learning so we can be responsive to 
individual students' needs, can provide descriptive 
feedback, and can discuss their next steps in learning  

● One-to-one student-teacher conferences 
● Teacher conferences with small groups of students 
● Whole class/community knowledge building circles 
● Peer feedback and edits that are specific, kind,and 

useful 
● Students share their thinking (consider using Making 

Thinking Visible Routines) with others  
● Students connect to and build on the thinking of others 

(ie: knowledge building circles and commenting on peer 
posts, etc) 

● Using documentation of student conversations to 
amplify learning and guide next steps in learning 

https://cdd17293-db3d-4484-a743-c12189eb6cac.filesusr.com/ugd/13c5b5_7b84163eaf5c4566b2980d6838159908.pdf
https://cdd17293-db3d-4484-a743-c12189eb6cac.filesusr.com/ugd/13c5b5_7b84163eaf5c4566b2980d6838159908.pdf
https://vimeo.com/38247060
https://vimeo.com/38247060
https://cdd17293-db3d-4484-a743-c12189eb6cac.filesusr.com/ugd/13c5b5_a8a2213bc5bc40dba6b59151973e7d57.pdf
https://cdd17293-db3d-4484-a743-c12189eb6cac.filesusr.com/ugd/13c5b5_a8a2213bc5bc40dba6b59151973e7d57.pdf
https://cdd17293-db3d-4484-a743-c12189eb6cac.filesusr.com/ugd/13c5b5_627e2468defc4edb88437126881da872.pdf


 

Students at the Centre 
How might we involve students in the 
development of their own schedules? 
 
How might we create and maintain predictable 
routines to build emotional wellbeing?  
 
How might we work with others to ensure that 
we are not overwhelming our students and 
parents?  
 
How might we ensure that our students are 
focussed on learning rather than compliance 
with  getting the work done? 
 
How might we connect our students to learning 
that will meaningfully engage them? 

In order to help students adjust to having less direct 
guidance from a teacher, it is important to give students 
opportunities to work on developing skills and learning 
about topics that are interesting to them.  
 
This could include: 

● Input into the design of the daily/weekly schedule 
● Inquiry into areas of student passion and interest (this 

can be done individually, in small groups, or with the 
whole class) 

● Choices included in learning activities 
● Flexibility to allow for student differences 
● Project based learning 
● Taking on leadership roles within the class community 
● Taking on leadership roles within the household 
● On-going empathy check-ins with parents and students 

Building Horizontal Connections 
How might we design learning for students that 
focuses on big ideas that connect and build on 
each other? 
 
How might we design learning tasks that are 
competency-driven to help students develop 
and grow transferable skills? 
 
How might we approach the design of learning 
in a cross-curricular way, in order to have 
students feel relevance and go deeper with 
their learning? 
 
How might we create opportunities for learning 
that is connected to what is happening in the 
world around us? 
 
How might we connect with our larger 
community in creative ways in order to enrich 
learning? 
 
How might we create learning opportunities 
that are connected to the COVID-19 pandemic 
and other historical epidemics or events?  

Remote learning can be difficult for students to buy into 
unless they see the personal and global connectedness to 
what they are asked to do. This is a great opportunity to 
provide real world, authentic learning by combining 
subjects, focusing on big ideas, and ensuring tasks are 
competency-driven. By integrating across subjects, we can 
also reduce feelings of overwhelmedness. 

This could include: 
● Inquiry: this can be personal inquiries, small group 

inquiries or whole class inquiries 
● Connections to the UN Global Goals 
● Interviewing an expert 
● Virtual field Trip 
● Service learning 
● Nature-based learning 
● Project-based learning that connects multiple subjects 

For example, students could explore this pandemic by 
looking at the history of viruses, the science behind 
them, graphing data, writing letters to those in isolation 
to build compassion and empathy while practicing 
writing, how people are currently finding hope, how 
people survived and found hope during and after 
pandemics, etc. 

https://cdd17293-db3d-4484-a743-c12189eb6cac.filesusr.com/ugd/13c5b5_3deea3d1abe6437a8ada22bbcc70001f.pdf
https://docs.google.com/document/d/1iFcMpeOGz5lxmBaTG7S0lVB_7EnuXOXizo6X05CVjK4/edit


 

Recognising Individual Differences 
How might we consider what individual 
students need at this time, and how might we 
create plans that are flexible and responsive to 
each context?  
 
How might we create opportunities for each 
student’s strengths to shine through? 
.  
How might we reach out to caregivers to check 
in and offer or explain the supports that have 
typically been used in the classroom to support 
their students?  
 
How might we share with caregivers where 
learners are with their learning and how it 
connects to the current learning opportunities? 
 
What are different ways that people find help, 
joy, hope, and courage in difficult situations?  
 

Recognising individual differences involves providing 
opportunities for students to learn in ways that affirm their 
competence, sense of self-worth and feelings of safety and 
that learning is going to look different for all individuals.  
This could include: 

● Designing learning around the various roles of students. 
For example, some students might be in charge of 
younger siblings, some might have to share electronic 
devices, some might be in a household with very little 
support 

● Encourage self-awareness and agency by having 
students reflect on their learning and make a plan for 
their next steps 

● Students co-create learning plans with educators 
● Acknowledging prior knowledge through virtual 

knowledge building circles 
● Inventories of learning styles and preferences 
● Opportunities to explore different interests through an 

inquiry process 
● Choice of learning opportunities 
● Continually checking in with students even if it appears 

that they are thriving 
● Opportunities for sharing personal stories and 

perspectives 
● Celebrations 

Stretching all Students 
How might we create access points for all 
students?  
 
How might we plan for a range of abilities? 
 
How might we ensure that all students are 
growing their strengths?  
 
How might we ensure that the focus is on the 
learning and not on the completion of work? 
 
How might we foster student confidence and 
joy? 
 
How might we challenge students without 
overloading them?  How might we 
collaboratively plan so that we are not 
overwhelming our middle and secondary 
students? 

Provide opportunities for all students to engage in learning 
that explicitly incorporates differentiated learning 
opportunities. 

This could include: 

● Personal or group inquiry explorations. 
● Passion project. 
● Project-based learning. 
● Problem-based learning. 
● Collaborative learning (ie: knowledge building circles, 

3-act Math Tasks, open tasks in Math, author’s chair to 
share writing... 

● Address feedback from teachers and peers (and 
potentially community) to improve the quality of work 

  

https://docs.google.com/document/d/1PQcnMcv_naGp_Oj9deC3rg2cNAqMuuJfH09GZqXH1xU/edit


 

Ministry Links  
● TeachBC is an online resource of teaching materials, lessons, and research relevant to the K-12 BC 

curriculum. https://teachbc.bctf.ca/ 
● FocusEd Resources (formerly ERAC and BCEM) https://bcerac.ca/ 

 
Additional resources, templates, frameworks, samples, and examples will be forthcoming.  As we move 
forward as a district, educators will be living out these practices and principles on a daily basis.  District 
support teams will be compiling examples at all grade levels across the district as they are shared. As well, 
district teams will continue to find ways to connect educators in order to collaborate and communicate around 
designing meaningful learning for students.  

https://teachbc.bctf.ca/
https://bcerac.ca/

